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MAMARONECK 740 WESY BOSTON POST ROAD

MAMARONECK. NEW YORK 10543 o TEL. 914 688-8000
PUBLIC SCHOOLS

MARGERY R. BERNSTEIN
PROGRAM EVALUATION AND RESEARCH

Memo to those who request information about the Mamaroneck Reading Program

In response to vour recent inquiry, we are pleased to send information
on our reading program.

The major components are as folliows:

1. An intensive inservice course, entitled UMBRELLA FOR READING, for
teaciiers, aides, and volunteers was given in 1971-72. It has been followed by a
continuing individualized program in which school-based reading consultants vork
with classroom teachers during school time. Time for these conferences is ngde
available by having substitutes cover the teacher's class.

2. A tutorial program is imcluded ir the contract between the
Mamaroneck Board of Education and Mamaroneck Teachers Association. Three or
four children from each class are selected for tutoring. Teachers have the op-~
tions of meeting with this small group before or after school, and of instructing
‘their own students or those from another class. For each child a diagnosis is"
made and specific long- and short-term poals are established to help the teacher
and reading consultant prepare an individualized study plan. Tutoring takes
place in the teacher’s classroom.

3. The Wisconsin Uesign for Reading Skill Developsent is a comprehen-
sive management system to guide growing for and planning of skills development
instruction and to ronitor each pupil's progress in the develovment of word
attack and studv skills. Materials in other skill areas are being developed.

4. Resource rooms in each building were established cooperat.vely by
the teachers. They house books, maps, kits, audiovisual equipment, drill
naterisls, and games, thus maximizing the availability of materials and winimiz-
ing cost.

5. Ine total Mamaroneck reading program is part of our overall Language
Arts Program, characterized by:

Use of varied materials to meet individual pupil's needs.

Involvement of tue administration as well as librarians,
phvsical education, art, and music teachers and the
pupil personnel team consisting of psychologists,
steeci and reading consultants, learming disabilities
specialists, and nurses.

Systemwide evaluation,

Monitoring of pupil progpress.

A program to teacnh librarv use.

e UNION FAREE SCHOOL DISTRICT o
SERVING LARCHMONT AND MAMARONECK 3




Mamaroneck Reading Program

6., Staff commitment to the reading programs

7. A system of accountability

Thank you for your interest, If we can be of further help, please

let us know.

MRB/ml

Sincerely,

/ ,". (’/\71 ‘.a_/i &/‘ Al (i -
/
J

The enclosures listed below give further details oa the

B.

C.

D.

F.

MAMARONECK READING PROGRAM

Detailed 1ist of components of the Mamaromeck
Reading Program prepared using the outline
provided by the New York State Education Dept.,
Bureau of Reading Education.

(1 and 2) flyer and materfal describing
UMBRELLA FOR READING.

Material on Tutorial program: pupil selection,
methods, materials, evaluacion.

Material on Wisconsin Design for Reading Skill
Development. :

Mamaroneck Reading Progress Card.

Sample of locally developed test of library
skills (grade 5)0



COMPONENTS OF THE MAMARONECK READING PROGRAM
Frepared a-cordin~ to puidelines nrovided by the
%ew York State iLducatir~n Lepartment, 3ureau of Reading Education

‘nerie >cuade, ¥eading Coordinater
1. CLASSROOM
A. Sequential Skills Prograzm

1. Objectives/goals are stated by teachevs.
2. Recognition of:
a. “ctor auditorv visual deveinpment
b. word anzivsis
¢. Yocabulary
d. {ompreiension:
literal meaning
critical reading
e. Studv seills
3. Appropriate time is allotted f‘or instruct.omn of apecific skills, as well
as tue apolication of suc. saills in content aveas.
4. Teacner time is devotec t¢ Froups. and/er individuals, for directed
srill development,

5. Varted Prograr or approacics avaliar.e .n siven clascsroom for various needs
of students.
1. A number cf different trpes ~f arorcaches are availasle in classroom.
- basal (paounic/waoie woerd aporeacn:
- language experience
- prograrmcc
- otuer
2. leacuers use apvrreoriate avaliai le r~aterials ter individuals or groups
of learners.
3. An establishea f.le of »vaiiabie -aterials is used v teacner,

C. Time devoted to free, enriched, recre-tinnal readine:
1. & classroom livrarvy - available.
2. There is freedom to use che school librarv extensivelv,
3. iime is devoted tc inci..dual ciinice of reading materials and independent
pursuit of reading.
4. Time is devoted to reading to or having literature read to students.
5. Literature of varfous types i< shared with students to encourage broader
reading interest: {.c., poetrv, prcse, drama.
6. Advantage is peinp taken of other media to enrich reading taste:
i.e., television, film, records/tapes.

J. Cumulative vata on students’ reading needs (record keeping)
1. Compreaension check list ¢f skills are available and used bv teacner.
2. Anecdotal records are kept by teachers on individual students.
3, Students are apcrised of tueir readine sirenpths, deficfencies, and progress.
4. Teachers are fam;.iar witu students’ clinical records, such as psychological,
emotional, ncaltn, and otuer needs f student.

Q
ERIC -
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‘lamaroneck Reading Program -2

I. CLASSROOM (cont'd)

D. 5. Teachers are aware of student's independent reading accomplishments and
interests.
6. There is a set method for establishing instructicmal reading levels of
students.
~ teaciier-made inventories
- coomerciallv prepared inventories
~ bool: tests
- otaer

E. Lkaistence of classreom osnilosophy rerardine reading instruction:
1. icacher can articuiate reneral bas’s of soals and objectives in teaching
reading.
2, The teacher puts into practice the articulated philosophy.

A, Special reading services:

1. There is a reading teacher in the s hool.

2. Individual tipe is offered outside classroom to children with reading
problems.

3. The reading teacher is available to classroom teachers for assistarce in
the development of reading program and/or conteut area programs,

4, The readins teacher supplies suggestions for materials to be nsed for
individual needs of children.

5. The effectiveness of the reading materials in use is assesred by the
reading consultant and classroom teachers,

B. Active and participating role of library/librarian:

1. An ongoing instructional program of library skills is conducted by the
librarians. It includes instructfon and practice in such skills as
selection of primary resource materials, locationai skills, and classi-
fication skills.

2. A wide varizty of materials is represented in the library: i.e., all
levels of difficulty, wide variety of subjects, variety of media,

3. The librarian devotes time to individual class projects, There is
coordination between librarian and the classroom teacher.

II. SCHOOL SERVICES
|
\
|
\

C. Formal schoolwide diagnostic evaluation regularly offered:
1. Schoolwide standardized testing is administered according to a system-
wide schedule.
2, Standardized test results are utilized.
3. Test seleztion procedures are established by a Testing Committee with
input by a reading consultant.
4, Test scores are readily available.
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II. SCHOOL SERVICES (cont'd;

v. Maintenance of ongoing inservice assistance to teaching staff;

i. An inservice program in reading was deweloped for teachers and conducted
by reading consultants. Continued offerings are tailored to expressed
needs of classroor teachers.

2. Demoastration lessons are availabie for classroom teachers.

a. offered bv reading consultant.
b. initiated on request of ciassroom teacher or as the need is
perceived by reading consultant.

3. Audiovisual equipment is available for use in this area.

&, Resource people are available.

E. Professional library facilities for staff development:
1. Professional materials are kent in a specified area in the school.
2. Various «inds of materials are available: i.e., msnuals, magazines,
texts, micrc fiche, tapes (audirvisual).
There is a wide input in selection of materials,
Available information is disseminated t> the staff.
Materials are circulated.
Staff can readil~ secure ratertials.
Ovportunity is provided for discussion of information gained by
staff througii rhe circuiation of approrriate materials,

\JO\:J‘!&‘H

F. Importance of teaciier visitation te other classrooms, schools, conferences:
1. The teacher has an ocpportunity to visit outside the classroowm during
school time,
2, Sufficient time is permitted ser teacher.
3. Teachers are enccuraged t¢ use this opportumity.
4, Various types of outside activities are supported:
- interschool visits
- intraschool visits
- conferences
- institutes
- gpecial education centers
- other

G. Establishment and recognition of peneral school pi.ilosophy underlving reading
instruction.
1. School or district pnilosopay regarding reading imstruction is stated in
several ictradistrict publicaticns.
2. The staff is knowledgeable regarding the intent of this philosophy.
3. This punilosopiiv has opportunity to evolve frow year to year.

H. Active and participating role of schnol administrator.
1. The administratcr plars a rcle in grouving of chil.iren,
2. The administrator plays 2 r~le in scheduling.
3. The administrator plavs a vole in determining methodology and materials
to be used in classroom reading instruction.
4, The administrator provides opnortunity for staff evalustioa of this
progras.
5. The administrator is a coordinating factor in all available school services.
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Il. » HOOL SERVICES (cont'd)

I. Active and participating role of guidance and psycholozical services:
1. Psycihological services are availasble.
2, The nature of the service is varied.
- personal comntact is made witi individual students.
- individual contacts are made with teachers.
~ follow-up report is made to pavent, principal, and teacher.
~ student progress is followed up.
3. Psychological services are coordinated with instructional gservices.

I1I. COMMUNITY/SCHOOL RELATI1UNSHIPS

A, Informing comsunity:
1. Reporting reading performamnce to parents,
a. Parent/teacher conferences are held twice « vear or as
need arises.
b. Reading achievement is reported on parent conference forms.
c., Standardized scores are reported to parents,
2. Extent of parent information contacts:
a, Standardized test results are explained to parents,
b. Informational meetings are held for the purpose of explaining
the existing reading programs,
c. An effort is made to inform parents regarding sajor changes in
approach or materials to be used in classrooms.
d. Selective recommendations are made for parent involvement.
e. An effort is made to consider parent feedback regarding
existing reading practices in the schools.

B. Involving community:
1. Parent volunteer services are available in the school.
a. Some volunteers are responsible to tiic reading consultant,
b. There is a training period.
c. The reading consultant is responsible for training.
d. Each school has a coordinator of volunteer services,
2, Teachers accept volunteer services within their classrooms.
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V. OTHER ASPECIS

4. Coordination of svstemwide rlan.

aélevant inservice work.

An effective svstemwide plan for evaluation,

. Availabilitv of indivicual instruction for manv students.

Yaried materials to meet individual needs.

nousing cf materials 1n a resource room.

Involvement of librarians, prevsical ecducation, art, and music teachers
as well as onupil personnel team.

Additional tytorial time given to meet individual needs of chil en.
keading coordinated with the total Language Arts curriculum.

The reading prograr adapted to the alternate forms of education available.

c,oor
- .

v
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witn tue advent of the wisconsin iJesi; ‘beth Word Attack and Study Skills)
and the new Language Arts curricujum, the nced for a resource room in each sciwool was
made manifest *¢ all concerne:i, Heeping t.-is concern foremcst in mind, the reading
consultants set abcut Co set up tiese vita: areas irn each building with the support
»f administrative ner<onnel,

kooms were set up in eacu elementary school ° > house materials and eguip-

- «ent which would ve cf use to the entire school populatirn, Specimen sets of books
are housed in tiis room to acquaint teacners wit:u new materials available om the
market. Kits and otier large expeasive items are also houses there to provide the
greatest amount of material for the least exnenditure of monev. Wisconsin Design
rzaterials are also noused in this room witi a ‘iling svstem which has lists of
available material wiice nave been cross re‘erenced to t:ae various objectives outlined
bv tue Jesign.

The readiny consultant is in charpe of the resource room anc all materials
wqoused witnin. iuis svster provides an excellent venicle for contveliiac the reading
~roerar ‘rorm a central riace. eachers .ro eaconrascd Lo Take use nf the fesource

cor in €3ca cc.nol for materials an. sugpesticns for tae most effective instruction
in tye area cof reading and lanjsuape arts.

LANguape and speec consultants and reading consultants met in the spring
of 1974 zo order materials whien would be of benefit to the teaching of language arts
wit:, an emphasis on listening and speakine skills, These materials are teo be housed
in tie resource Koems for dissemination te all teachers.

All materials, books and equivment housed in the Resource Pooms hiave been
listed and categorized. 1iiis list nas been added to thc back of eacn lLanpuage Arts
curriculur and given to eacii teacher so thev are kept abreast of materials available
to them.

Througn tue use of the Kesource Rooms, teachers and reading consultants
can worx togetner to provide optimur reading and '.ang e Arts instruction for each
Chi ldo

Q
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AN UMBPELLA BUILT FOR TWO

DEVELOP LiiG DIAGNOSTEC
PRE- TESTS
PrE-READING | REQUISITE o7
DIAGNOSTIC SKILLS FOR READING
SCREENING J READING SKIL.S

WORKS HOP

TRANSLATING

TEST RESULTS

AND

OBSERVATIONS

INTO

METHODS AND ADAPTING THE
TECHNIQUES COMMERCIAL CREATIVE

10 IMPROVL GAMES TO TEACHING OF
AREAS OF EDUCATIONAL COMPREHENSION
SPECIFIC NEEDS SKILLS
WEAKNESS

THE "RIGHT-TO-READ"

TEACHER RELEASE
TIME

THE TEACHER AND THE
READLIG CONSULTANT
WILL DIAGHOSE AND
PLAN A READING
PROGRAM FOR SPECIFIC
CHILUREN,

TEACHER WILL PLAN

A PROGRAM WITH
VOLUNTEERS WHO WILL
BE ASSIGNED TO WORK
WITH SPECIFIC
CHILDREYN WHO HAVE
UNDERGONE CAREFLL
SCREEWING.

Mamaroneck Reading Program
Mamaroneck, New York

i0

pROGRAM

TEACHERS TO WORK
WITH SEVERAL CHILDREN
TWICE A WEEK.

SELECTION:
1. BELOW GRADE LEVEL
2. HIGH POTENTIAL
3. NO SEVERE EMOTIONAL
OR PERCEPTUAL
PROBLEMS. AVERAGE
OR BETTER 10.

TEST TO DETERMINE
SPECIFIC NEEDS- GROUP
DIAGNOSTIC.

SELECTION OF TEACHER WHO
CAN BEST MEET THE NEEDS
OF SPECIFIC CHILDREK.
TEACHER WILL NOT WORK
WITH THEIR OWN PUPILS.

PERIODIC RE-ASSESSMENT.
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3. Outline of learning Activities for the Teachers

The following are examples of learning activities related to
the specific objectives, Further activities will he designed
througnout the 1971-1972 schonol year,

a.

Be

i‘

In a game situation, teacnhers and aides will be led to

identify the »nrerequisites they need to participate effectivelv
in the game. An analogy between the prerequisites for the game
and tie prerequisites for a specific reading task will be drawn;
e.f., prerequisite of knowledge of alphabet before learning
dictionary usc.

Teachers will be given sample copies of a variety of diagnostic
reading tests, intercst inventories, and tests of visual and
audito~ percention to examine and try out on each other.

‘ine collection of materials ind equipment for the teaching of
reading assembled in tie professional libr (y will be utilized
by tne teaclers involved,

Teachers will be instructed in tie use of, and will work with,
sucih materials as fFrostig, listening tapes, Language Master, etc.

Teachers, aides, and volmnteers will be instructec iun the
use of, and will work witi:, such materials in the teaching
of phonics as Palo Alto, Katherine Stern, Sullivan, etc.

Teaciiers will be given two equally difficult selections, one
of unirsersal interest and another on a dull topic. They will
be given a comprehension test. 1t is anticipated that they
will achieve a higher score on the interesting topic. This
experience will demonstrate to the teachers che subjective
differences in reading :iInteresting and dull raterials. They
will learn to use one cr rore readability formulae.

and it. Case histories will be used in discussion groups.

Teachers and aides will plan and arrange a reading materials
exhibit for the community with demonstrations of both commercisl
and teacher-rade materials.

[he impact of this activity depends -n its unfamiliarity to the
participants. It will therefore not be described in detail.

It will involve tiie teachers and aides in a verv rigid approach
to a normally plecasurable activity to give them a feeling for
ways in which they may unwittingls make classroom teaching dull.



Uvjectives for Aides and Volunteers

a. lne aides and volunteers will carrv out with individual
children the educational prescriptions develored bv the
teacacer and tae consultant,

b. Aides and volrnteers will consult free’ “eachers
and/or reading consultants during the ia. £ their
WOTK,

Jutline nf Leaming Activities for aides and Volunteers

ine aides and volunteers will participate in the above
activities described for teachers, Additional activities
will include tne use of individ—al chiildren as models as
the teacners instruct tine aides and volunteers in the use
of specific materials and mcihods.

ERIC
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MAMARONECK
TUTORIAL PROGRAM

I. Criteria for selection of Right-to-Read candidates:

A. Low reading ability as determined by cumulative records,
teachers' judgment, and available group test scores,
(Gates~MacGinitie Readiness, etropolitan and Stanford
Acnievement Tests)

B. Ability to profit from additional instruction as
determined by:
1. Individual reading assessment: individually administered

tests frequently used include:
- Botel Reading Inventory

Slosson Oral Reading Test

Slosson 1Q Test

informal reading inventories

Wisconsin Design for Reading Skills Development -
Word Attack and Study Skills

2, ‘teachers' judgment

3. Individual psychological evaluation

4, Group mental ability test scores (Otis~Lennon Mental
Ability Test)

5. Reading consultant's judgment

6., Parents' judgment

C, lrderachievement

11. Methods

Methods are 2clectic and based on the individual needs
of the pupils. After the teacher has diagnosed the pupil'’s specific
need, he/she writes behavioral objectives for the pupil and selects
appropriate methods and materials.

111. Materials

tmphasis is placed on using a wide variety of materials
including:

lfanipulative materials

Games

Puzzles

llign interest/low a%ilitv books and mapazines

rachistoescopes

tassettes and records

Filrm strios

Overaeard projectors

Since raterials are shared and l'oused in a resource roonm
tie variety of naterials used does not necessitate unusual expenditures,

-
N
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Mamaroneck Reading Program

ihe Wi.consin Design for Reading Skill Development represents a
sysicmatic attempt to:

1. State explicitly an array of reading skills that, by long
standing consensus, are essential for competence in read’ng.

2. Assass individual pupils' skill development status by means
of criterion-referenced tests with respect to explicitly
stated behaviors related to each skill.

3

3. Provide a comprehensive management system to guide grouping

for and planning of skill development instruction.

4. Monitor each pupil's progress in the development of specific
skills.

The Wisconsin Design for Reading Skill Development is a prototype of the
essentjal components of a reading skill develooment program for the elementary
school, and as such, is subject to adaptations at the local level. It is the
framework, not the total program. It incorporates techniques and materials
which are currently being utilized in our schools; it does not prov'de addi-
tional instructional supplies, but rather, assessment and management tools,

The specific components of the Design are as follows:
1. The Nutline of Reading Skills and related behavioral objectives.
2. Guides to informal individual skill observation.

3. Tests for skill assessment designed for group or individual
administration.

4. Several alternative means for individual and group record
keeping.

5. A model Teachers' Pesource File of published materials for
teaching the word attack, comprehension and study skills.

6. Collec:ed teacher-directed activities and procedures for
teaching the word attack, comprehension and study skills.

7. Guidelines for directing observations of pupil performance
and planning pupil activities in the areas of self-directed,
interpretive, and creative reading,

8. Guidelines for implementing the system (included in the
Rationale and Guidelines volume and in one limited specifically
to implementation in the classroom).

The sikills included in the outline are grouped in six major areas:

Word Attack, Comprehension, Study, Self-directed Reading, Interpretive
Reading, and Cveative Reading Skills. The Word Attack and Study Skills
elements are tue only two completed areas at the present time. The 45 word
attack skills are clustered at four levels, A to D, approxirating the
traditional grade levels of Kindergarten through third grade.

LY







READING WORKSHOP SUMMER 1971

Mang vy Bernstein Mircam Hobesman

Gecnge Gorvine Gingen Kauppi

Barbara Greebel Havuiet Meanitt
Chel Schade

Mamaronzack Public Schools
Mamaroneck, N.Y.



INTROTUCTION

Tre vm.rella for Readir- !nservice program for
Teachsr: Y- is the result of two y2ars of cfforr
Gn the part of The Itnstructional Council, the
Reaaing Teachars and the Administration of the
“famaror>chk Pubiic Schcols. They deserve our
*hangs for tne develogzment of 1he pesltive suppoert
syster cutlirne. in +ttis bookler.

cerine 5% 1719-40 scr ool yeor, uncer vhe auspices
~f Tr> ss.ruiy'cnz) l2uncii, eacn cchool urder-
Tock 2 curcey cf I*ts -eading practices. It
tocere L eaiaTeny cgparens hat apzrt from e
omritiaza. o frcisigual iasvruction in reeding,
toere <15 tivtle cgreemeny among ceachbars as o

1

ol !
2pprosches, ethcde or ~aterials,

The readin: evmz “iur conducted in The fail of
1976 niavivre trhe elenentery staff with an
cpporiuniv; 1To nis=rve members of the Teaching
stafts wbo nzd ccvelored and :zpioyed a successful
reading capericnces ith 1heir pupils. As a
tonsequence of this cvmpesium, the reading teach-
ers scveleped  projeci thet was funded under the
Educaticnz Frofescionel Jevelopment Act. This

a

fundinag #ii! pormit teachercs to be released from
classrooms 70 =ng&ge In individual and small
group invervauents with siudenis and The reading
consul*tanr. Tnecse sessions will reinforce the
learnings garnerecd from the ceries cof large group
inservice acrivities. The Inservice meetings will
be conductcc on alternate Mondays during Jaculty
meeting iime in each of our clementary schools.
The role of our reading consultants has drama-
ticelly chenged over the past five years and with
the advent of the "Right ‘o Pead" program, coupled
with the inservice aciivities that have been
planned by tihe reading teachers, we are In an
excellent cosition to provide for a basic, sirong
cliassroom reading evperlenne for every child.
Hopefully tae interest thai has been gererated by
our -taff will be transmitted to students and
Loituniiy . nd cur eftorts will be rewarded by sver
@ /. oL vL - Qe cui nupils,

‘ B 9 A %/




Children need basic ¢hills begonre Learning
{0 nead.




Tests car dDC veid hetzﬁz% 1o giagnuae neading
4A£2s and intenesits.

abelity, perceptual s
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DO YOU REFER TO THESE TESTS WHEN FORMULATING
YOUR PROGRAMS?
ERIC 21




Building up a child's strengti and ov2rcoming
ais wezknesses takes skill and undenstanding.
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GIVEN A CHILD“S LEARNING BACKGROUND, COULD YOU
LAN A PROGRAM SUITED TO HIS WEEDS?

ERIC 22
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A c¢hild who has a visual and/on auditony
problem needs specific training.

CAil YOU SELECT AWD USE APPROPRIATE HATERIAL
SEQUENTIALLY TO HELP HIW OVERCOME HIS WEAKHESS?

ERIC 23




Being able to decode wonds using phonics is an
essenteal ingredient for good neading programs.

ARE YOU FAMILIAR WITH PHONETIC SKILL DEYELOPHEWT
AlD DO YOU CORRECT SKILL GAPS WHEN THEY OCCUR?

ERIC 24
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Some childien ate edfe to read Jindependently,
but don't €ize to nead.

"1 hate to read," said John,

"Why do | have to?"

WHAT METHODS AND MATERIALS WOULD YOU USE TO
INTEREST HIM IN READING?

Q
o




Often a child with superion rcaidng aU4iity n s
to be chaileaged.

WHAT IHFORMATIVE AND/OR CREATIVE ACTIVITIES CAN
YOU THIKK OF TO BROADEN THIS CHILDS DEVELOPHENT?
ERIC




So manz children don't nead as well as
ein intelligence suggests.

MAY JANUARY
Ist Grade 2nd Grade

1.Q. 103 1.Q. 120 -
Reading - PP(?) Reading 2.5 (?)
What Can You Do? What Can You Do?

R;adlng - Prim:r (1)

What Can You Do?

FRICIAT CAN YOU DO TO HELP THIS SEGHEWT OF
YOUR CLASS? 27




Many times you have to construct, write, on

develop activities to cornrect a specific
neading difficulty.

CAN YOU ADAPT COMMERCIAL GAMES AND ORDINARY
CLASSROOM MATERIALS TO ENHANCE AND PROMOTE
LEARNING SO IT IS ENJOYED AND RETAINED?

28




As o nesult, children wilt develop a
positive attitude towand neading.

00K AROUND TOMORROW IN YOUR CLASSROOM., DO
‘LL THE CHILDREW ENJOY READING AWD WHAT HAVE
‘0U DONE TO FOSIER ITS CONTINUAHCE?

29




At the conclusion of this workshop, you will know:

1. The prerequisites for initial reading and for two more
advanced reading tasks.

2. How to sel:ct readiug diagnostic tests, interest inven-
tories, and visual ard auditory perception tests; how to
administer them to children and write a diagnostic inter-
pretation of the results.

3. Hovw to selec. from a variety of materials and techniques
those that will help a child build on his strengths and
overcome his weaknesses and construct a plan for their
use.

4. How to devise or choose techniques to eliminate specific
perceptual weaknesses and initiate a plan for remediation.

5. Bow to identify the phonetic skills necessary to decode a
given readinf selection and be able to teach these skilis.

6. What to do when a child says he doesn't like to read by
using interview and/or interest inventories to identify a
specific interest, locate materials related to his in-
terest at his reading level, and develop with him a project
that will involve him fu reading.

7. ¥hat to do wh-n a child has superior reading ability by
selecting activities and material of appropriate difficults
and challenge to use in an individual reading program.

8. What to do with a child whose actual reading abilicy is
below his potential, as indicated by his general intel-
ligencc lcvel, by choosing activities and materials for an
individuvalized program.

9. How to help a child with a specific reading difficulty by
wxking either a game, writing a passage or planning an
experience that responds to the difficulty. .

10. Othor ay . to conduct your reading class in such a way
as to ¢Ielop 2 more positive attitude toward reading in

COUT D NS,
. T ,

39




Chatsworth
Murrax

September 13
October 18
November 8
November 22
December 13
January 10
January 3|

ORTN 7 ¢

November 15
December 6
January 3
January |17
January 31

[
ALL TeAcHER>
Central Aldes and
Mamaroneck Ave. Volunteers
Week of:
October 4 October 4
November | November |

November 15
December 6
January ‘3
January |17
January 31|

SESSIONS FOR TEACHERS WILL START PROMPTLY
at 3:15 ON MONDAYS AND CONCLUDE AT 4:30,

- Adides and Volunteers will be notified of
the exact date and time.
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Include specific

TEACHER COMMLJITS
materials used: star those rost successful)

K 4
Date: Teacher: Date: Teacher:
1 5
;u
"
Date: Teacher: Date: Teacher:
2 6
Date: Teacher: Date: Teacher:
3 Special recommendations for 7th Grade
OR
Date: Teacher: Date: Teacher; \UIIW
i
E ym




MAMARONEBCKX ELEMENTARY SCHOOLS
Library Madia Qanters - Skills Inwventory - Pifth Grade

~ame Class

ALPHABRTI ZATION

Alphabetise the following book titles by numbering them in their correct orders

Bicycle Mystery Circus Stories
The Apple Pasily A Wrinkle in Time
Three Strong Women Charlotte's Web

7¢ LIBRARY LARGUAGE

Match the terms with their seanings:

index pudblishc: contents audio=visual materials call aumber
author {1lustrator fiction copyright date biography
spine title media non=fiction

company which prints a book

materials for hearing and seeing

person ~uo makes pictures for a book

story that is not true

date book is published

a 1ist of chapters usually found at beginning of book

story of person’s life

holds book topatber and tslls title, author and call number

a book containing facts

alphabetical 1{st of subjects usually fownd in the last
part of a book

nams of book

number on a book which tells its locatiom

all materials found i{n our library msdis cemter

(conte) 34




“ihrary skille invemtory - fifth grade - comt. 1)

> LIBRARY MEDIA CENTER ARRANGEMENT
Arrange the following fiction books in proper order on the book shelf belows

Bonham Dunn‘g Stmg
Pitzgerall The Great Brain

Warner The Caboose ‘b!!z-ug
Kjelgaard Forest Patro

Clymuer My Brother Stevie
Pi{tshugh darrist the Spy

e e e man

. W Sgpmn yor-

Arrange the following non~fiction books in proper order on the dook sheif belew:

529 Adameon Born Free

973.1 La Farge The Amsrican Indian
79:.3 leening Pun with Magic

97;.2 Dalglissh America Builds Homes
123 Kettlecamp 2ixth Semse

(cont,)

K
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Librery skills inventory - fifth grade - cont. (&)

Arrange the following biographies in proper order on the book shelf below:

AUTHOR TITLR
Kaufman Thomas Edison

White Meet J. an F. Kenned
Huoe Florence Nightingaie
Burton louis Pasteur

Richards louis Armstrong

-—re s, ooy
——

A \

4. THE CARD CATALOG

F111 in the blanks by referring to the ssmple card:

e
Folklore
398,4 Hardendorff, Jeanne B.
H Witches, wit, and & werewolf;
il1lus by Laszlo Kubinyl. Lipnincc:t,
1971
i 120p illus
a. author
be title
c. subject
d. {llustrator
e publisher
f. copyright date
ge call number:
(conta)

36




Library skills inventory - gifth grade - conte )

List three materials in addition to books that way be located by using
the card catalog:

1.

2¢

|
\ 3
i

Se REFERENCES

In which l.'uhme- would you look to locate the following kinds of inforwatien:
A, encyclopedia
B. dictionary
C. World Almanac
De atlas
Place the letter sysbol for ths reference you wuld use to find the iaforwatioa
on the line provided:
1. f{nformation for a veport
2. statistical information

3. msaning of a word

4, location of countries




